
Education Support Cert III 

Cluster 1 
CHCEDS001 – Comply with legislative, policy and 
industrial requirements in the education environment 

Working With Young People: Your Duty of Care 

- Protect privacy and confidentiality 
- Report child abuse 
- Take reasonable care (based on your experience, training, and qualifications) if you see a 

foreseeable risk 
- Take a higher standard of care for those who are younger, or have an intellectual 

disability etc.  
- Follow your workplace policies and procedures 
- Ensure you use consent forms, and that you include all necessary information 

Duty of care: a legal requirement to take reasonable care to protect another person from a 
foreseeable risk of injury. 
 - You owe a duty of care to anyone using your ‘site’ whether that be your clients,   
parents, co-workers, or anyone in the vicinity, etc.  

Foreseeable risk: a risk that is not completely unexpected. e.g rock climbing involves a 
foreseeable risk. 

You are liable for any injuries if you are driving a young person in your car and have an 
accident… and can be sued.  

What is your duty of care as an education support worker? 

As an education support worker in NSW, my duty of care is to take reasonable care to 
protect other people, particularly students, but also co-workers, parents and anyone else 
involved in my work from a foreseeable risk of injury. That is, to take all reasonable action 
to protect students from risks of harm that can be reasonably predicted. In order to do this, 
I must understand and apply the laws, policies, procedures, and guidelines from both the 
government, and my workplace. The standard of care which I take is dependent on the age 
and capacity of the young person which I am supervising. I must assess the risks associated 
with any activity before the activity is undertaken, this includes considering both the 
physical and psychological wellbeing of individuals. I must also ensure that I treat 
everyone with respect, fairness, and honesty, whilst acting with the utmost diligence. 

NSW Code of Conduct Policy: https://policies.education.nsw.gov.au/policy-library/
policies/pd-2004-0020  

Department of Education Code of Conduct: https://www.cdu.edu.au/sites/default/files/
school-education/docs/nsw-dept-education-code-of-conduct.pdf  
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Cluster 5 
CHCECE006 - Support behaviour of children and 
young people 

Identifying Types of Behaviour 

1. In your own words, provide referenced definitions of ‘disruptive behaviour’ and 
‘behaviours of concern’ and the difference between the two. 

Disruptive behaviour is when a child is uncooperative and prevents themselves and/ or 
others from focusing on what they are doing (e.g. not listening to instructions, throwing 
objects, etc).  Behaviours of concern, are when a child does something that hurts 
themselves and/or other people (e.g. hurting themselves, hurting others, breaking things, 
etc). The main difference is that disruptive behaviour does not pose a threat of harm to 
others whereas, behaviours of concern can be a serious threat to the safety of others, as 
well as the person using such behaviour.  

2. What examples of behaviour would your record and discuss with the classroom teacher 
and why? 

Behaviour that I would record and discuss with the classroom teacher are disruptive 
behaviours. I would record these as it is important that the teacher is aware of who is 
distracting others so that they can speak with them about their behaviour. If they are not 
spoken to, that student can prevent others from continuing to do their work, and prevent 
them from learning. For example, if a student was talking loudly and making inappropriate 
noises, and they continued to do so after I have instructed them to stop, I would record this 
and discuss it with the teacher when available to do so. 
I would also record and discuss with the classroom teacher behaviours of concern, as this 
can be a serious risk to the safety of everyone in the vicinity of that student, as well as the 
student themselves. For example, if the student was breaking objects in the classroom, I 
would immediately alert the teacher, and attempt to defuse the situation. 

3. Provide an example from your experience or work placement of either disruptive 
behaviour or behaviour of concern and how it was handled. 

An example from work placement of disruptive behaviour was when a student continually 
played games on their device, even after being asked to stop. Whilst the student was doing 
this, he was distracting the students around him who had now begun to encourage him to 
continue playing. I then discussed this issue with the teacher, who proceeded to remove 
the student’s laptop from their possession and advised them they could get it back at the 
end of the lesson. This resolved the situation, and the student was no longer disruptive 
during the class. 
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4. For each of the following scenarios: 

a) Identify the hazard 
b) Identify the potential consequence 
c) Indicate the required action/s. 

Scenario 1: 
During recess, you notice a child lose balance and almost fall from a long bench-seat 
in the play area. Upon investigation, you can see that several bolts are missing from 
the bench seat that is causing the seat to tilt when someone sits on it. 
The hazard in this scenario is that the bench is missing several bolts, causing the 
bench seat to tilt when someone sits on it. The potential consequence is that 
someone can fall off the seat and could potentially cause severe injury. The required 
action is to block the seat off to prevent people from sitting on the bench, showing 
that it is a hazard, and reporting it to the WHS officer for examination. 
Scenario 2: 
It is the end of the day and students are leaving school grounds. Suddenly, strong 
winds cause a large tree branch to fall and knock down power lines across the sports 
field located at the back of the school. 
The hazard in this scenario is both the tree branch and the power lines which have 
fallen down. The potential consequence is a student or staff member getting 
electrocuted due to the fallen power lines, or injuring themselves on the fallen tree 
branch. The required action is to immediately clear everyone from the situation to 
ensure safety, and contact the WHS officer to assess the situation and contact the 
required services to clear the hazard as soon as possible. 
Scenario 3: 
You and another education support worker have been assigned the task of tidying 
and reorganising the storeroom. You decide to begin by removing everything from 
the shelves and sorting the items into things to keep and things to throw away or 
recycle. As you are working, you come across a number of old glass bottles 
containing an unidentified liquid. Some of the liquid has leaked out of the top of the 
bottles, corroding the metal lids. You suggest that the bottles be left where they are 
until the substance can be identified. Your partner argues that this will take too much 
time. Your partner argues that the principal might want to call the fire brigade to 
remove the bottles and it would be simpler to just put them in a box and deal with 
them later. 
The hazard in this scenario is the glass bottles which are leaking a mysterious liquid. 
The potential consequences are either myself or the other staff member being injured 
from the glass or the liquid inside. The required action is to not touch the glass and to 
clear out of the room immediately as the liquid could have dangerous fumes. Ensure 
that the other staff member also leaves the room and does not touch the glass as it 
could cause them serious injury, and we both have a duty of care to each other. We 
are required to contact the WHS officer who will then advise the principal or any other 
staff members who are required to know about the situation. The liquid will need to 
be identified by people wearing the correct PPE, determine the risk, and removed of 
the glass and liquids in the correct way depending on what the liquid is. 
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Scenario – Celebrations 

Inner City School will be 50 years old at the end of the year and planning is well under way 
for the intended celebrations. The planning committee has asked the school’s six 
Education Support Workers to plan a static display (a static display is one that may be on a 
wall or notice board, within shelving in the library or office foyer, or it may form part of a 
large display in the hall) that reflects the cultural diversity of the school and the local 
community, which is represented by 13 different cultures. In particular, the group has been 
asked to focus on cultural awareness and cross-cultural communication. You have Year 6 
students at your disposal to assist in the planning. 

1. Describe how you would go about the planning process (a multicultural food day and 
dancing have already been planned) 

To go about the planning process, I would begin by rallying together all of the education 
support workers, and the year 6 students. I would then ask everyone to brainstorm some 
ideas of what they would like to do, and what they would want to include in the static 
display. Once we as a team have decided what we would like to do, we would need a list of 
supplies that we require. Each task that needs to be completed can be delegated to other 
support workers and the students, as they are all able to access items needed from the 
storeroom.  

2. Decide what you will include in your static display – provide a rationale (rationale – to 
explain the basis or reasons for this display) to support your decision 

In our static display, I would include: 
- Pictures of the different flags which represent each different culture that is within 

the school. This would show cultural awareness as others can see how many 
different cultures are represented in the school.  

- The names of all the different languages that are spoken by the people in the 
school. This explores the differences in cultural communication, and explores the 
importance of cross-cultural communication and how far we have come in terms of  
articulating between the different cultures. 

- A description and/or images of the different histories of cultures. This would make 
people aware of the various foods, origins, clothing, etc. that each culture has, and 
help them to respect each and every variation between the cultures within the 
school. 

3. Describe where you might source or create information/posters, photographs, 
memorabilia etc.  

I may source or create the information/poster, photographs, memorabilia etc. through 
images or materials that people across the school have provided. This could include photos 
of the environments in different countries, physical materials of people’s cultural dress, 
information of people communicating despite the language barriers that may have 
remained between them. 
I would ask the parents of families, or the children, to bring in something different e.g. a 
photo, memorabilia etc. that represents their culture. By doing this, we are able to display 
the 13 different cultures that are represented at Inner City School. 
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CHC30213 Cluster 4 (Disability Stream) 
Written Assignment 

Part A – CHCDIS007 

1. List at least three disempowering misconceptions held by the general public about 
people with disabilities.  

- All disabilities can be seen or are visible. 
- People with disabilities are not reliable employees and/or they will not do much work. 
- A person’s disability defines who they are as a person. 
- People with disabilities cannot live a productive life, or live it to the fullest. 
- Disabled people who use a wheelchair are confined to it, they require it at all times. 

2. Explain some of your own values and attitudes that you would need to consider when 
working with people with disabilities. Provide at least one example to reflect how your 
values and attitudes would have a positive impact and one example on how they would 
have a negative impact. 

When working with people with disabilities, some of my values and attitudes that I would 
need to consider are: respect, empathy, religion, family. These are all extremely important 
when working with people with disabilities as they provide professionalism and help to 
build a relationship with those who you are working with.  
My values and attitudes would have a positive impact as the people I am working with are 
able to feel valued and safe in the environment. This is explored specifically through 
respect and empathy towards those that I am working with. 
A negative impact that my values and attitudes may have when working with people with 
disabilities is overtaking or dismissing the feelings or opinions of those I am working with. 
This could happen if my empathy becomes too strong, and actually develops into toxic 
empathy, where I may over-identify with their feelings. 

3. Name the legislation that supports the rights of people with a disability and explain 
how it protects them. 

The legislation that supports the rights of people with a disability is ‘The Disability 
Discrimination Act 1992’. According to humanrights.gov.au, the legislation protects people 
with disabilities from discriminatory treatment in a range of areas including employment, 
education and access to services, facilities and public areas. It makes discrimination 
against people with a disability unlawful and promotes equal rights, opportunity, and 
access for people with disabilities.  
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Part C – CHCEDS012 

1. During work placement, create a learning environment for a small group or an 
individual.  Provide an evaluation of this learning environment and include a diagram 
or photos.  Your evaluation should: 

• Specify the aspects that contribute to a positive and stimulating environment. 
• Specify the aspects that do not contribute to a positive environment. 
• State what you could change and why. 

An example of the physical learning environment for a small group could be: 

Within this environment, students would be asked to contribute to open discussion and 
forum about the classwork. They are also given the opportunity to ask the teacher for a 
more detailed explanation and help with specific questions.  

The aspects that contribute to a positive and stimulating environment are: 
- The group is small and therefore open to more conversation and brainstorming. 
- The teacher is able to assist these students more than if they had an entire class to 

supervise. 
- Students feel comfortable to share their thoughts and perspectives as they are directly 

speaking to the teacher in a less intimidating environment. 

The aspects that do not contribute to a positive environment are: 

- Students within the small group all learn at different speeds. It can be hard to assist all 
of them in detail without leaving someone behind or bringing someone back further 
than the level they are at. 

- Even though the group is much smaller than a regular classroom, some students may 
still struggle in opening up and discussing classwork. In this case, it may be better to 
work one on one with them. 

With this current example, I could change the layout of the physical small group seating if I 
discover that it is not working in the current layout. This may further assist the students to 
contribute to the discussion. Another thing that I may change is to ensure that the small 
group I am working with are at the same level in learning, so that they are able to get the 
most out of the discussion and assistance. 

Student 3 & 4

Student 1 & 2

Teacher 
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Student B 
Examples of student B’s behaviour/interactions with other in play and working situation 
and behaviours which may require support are as follows: 

- On Thursday the 17th of March, the student ran up to her friend during lunch and gave 
her a hug. This is a positive interaction and highlights that she is doing well socially.  

- Student B (B) is sitting at a table with 4 other students during english. The ESW is sitting 
next to her, as the teacher instructs the group on what they are required to do. The ESW 
then explains the task in simpler instructions to (B) so that she can understand. (B) begins 
working on the task which she has been given, and discusses this with her group. As they 
discuss this, they distribute the task into 5 parts and each student chooses which part they 
would like to work on. For the rest of the lesson, (B) works on her part, while still 
discussing this with the group. 

- During period 5 on the 17th of March, (B) worked on a writing task. She was required to 
write 2 paragraphs on a topic that interests her in relation to types of dating in geography. 
She became frustrated and stated that she is ‘unable to write a paragraph’ as she ‘has no 
one to talk about it with’. The teacher then allowed (B) to work in a pair with the student 
next to her as this helped her to get her ideas out and focus on the task. 
This behaviour may require support, as (B) will at times have to work independently, she 
will need significant support to reach the stage where she can work on her own. 

- During Art I observed student (B) every 5 minutes for 15 minutes of the lesson. For the 
first 5 minutes, (B) spoke to the other students in her group about which artist they would 
like to replicate artwork from. For the next 5 minutes (B) collected the resources required 
for the pottery that the group had decided to replicate. For the last 5 minutes (B) had 
begun working on the artwork. 

- On Wednesday the 16th of March, (B) sat at the desk during MultiLit and read out loud to 
the ESW. (B) completed all the tasks that were required of her. 
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3. What needs to be considered when involved in outdoor activities with a class group? 
Refer to the specific school policy that would apply here.  

According to the safety standards policy, there are multiple things which need to be 
considered when involved in outdoor activities with a class group.  
This includes ensuring that the surface the students are utilising is a flat/even surface to 
prevent any unnecessary injuries from occurring. This especially needs to be considered if 
the activity that is planned involves running or sprinting. 
Another element that needs to be considered is the weather. If the weather is too sunny or 
hot, it is important to ensure that students have hats and/or sunscreen that they can use to 
prevent them from being sunburnt. If it is raining or wet, it is important that a particular 
area is chosen that stops the students from getting wet, and also provides prevent injury 
from slippery outdoor surfaces. 
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Part C – CHCEDS005 

1. Suggest the best order for children to be introduced to letters and letter sounds. 

I believe the best order for children to be introduced to letters and letter sounds is to first 
teach sounds that are continuous rather than stop sounds as these can be easily said by 
most children. For example, m, s and f can be elongated, resulting in easier blending of 
sounds.  
I would then introduce more commonly used letters first and keep the least commonly 
used letters until later in the program. For example, the letters, m, s, f, c, p, t are more 
commonly used than q, v, z and x. It can be confusing for children if you teach visually 
similar letters together, (e.g. q and p or d and b). I would avoid doing this as much as 
possible. 
I would also introduce at least 1 or 2 vowels early in the program and then slowly introduce 
the other vowels as the program goes on. I would continue to ensure that these letters are 
repeated quite often to help students learn and memorise letter sounds. 
It is important to teach new sounds in small steps; repetition of previous letters and letter 
sounds is vital. 

2. Provide a recording of yourself saying the sound for each letter in the alphabet as you 
would when supporting children who are learning to use letter sounds. 

3. Explain the difference between the terms ‘reading’ and ‘literacy’. 
The difference between reading and literacy is that reading refers to interpreting written 
language or text and understanding the context surrounding these texts, whereas, literacy 
refers to the ability to read and write. 

4. Describe the two basic processes involved in reading. 
The two basic processes involved in reading are word recognition, and language 
comprehension.  
Word recognition or decoding refers to when structural elements of a word such as suffixes 
or prefixes are identified by the student and used to decode other words. For example, if a 
student knows the word ‘thought’, they should be able to identify the word ‘brought’ 
without any assistance.  
Language comprehension refers to a student’s ability to understand the meaning of a text, 
including the context. This also includes determining the meaning of words and the ability 
to use them to form sentences. 

5. List the integrated sub-skills involved in the process of reading. 
The integrated sub-skills involved in the process of reading are: 
- Scanning 
- Skimming  
- Extensive reading 
- Intensive reading 
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